
We Don’t Need No Education

One year, a few days into my Thanksgiving Break, I met up with a friend – a teaching 
peer who, for the past twenty years, had been employed inside a high-scoring, long-term-stably-
administrated secondary school located in the suburbs of a neighboring district.  When our 
conversation predictably turned to issues of education, it immediately became clear that, in the 
modern age of a low-income school accountability, what we, as public school educators, had 
each experienced?

Diverged dramatically.  
It felt, in fact, a little like discussing educational practices as they existed here on Earth... 

and somewhere way out in the far reaches of the universe.  
On Jupiter, maybe.  
At one point, we paused to count up the non-teaching/non-student-contact days we had 

each had so far that fall.  
She counted two. 
I counted seventeen.
It was, truly, miraculous.  That, in the name of a benevolently invasive low-income 

school transformation, it could be promoted as logical that, in order to help students struggling 
with academics earn their necessarily higher test scores?  What they most rationally needed was 
not only a regular separation from long-term experienced educators, but, now, more and more 
frequently:

A full severance from the school building itself.  
Illustrating exactly how much they cared about the true-life needs of frustratingly non-

standardized children, well-paid, self-promoting reformers helped districts decide.  In exchange 
for those old-fashioned guardedly protected, daily administered and essentially contiguous 
academic routines; in lieu of a rigorously uninterrupted student-centered instruction – oh, surely 
low-scoring students could be more effectively aided by alternately substituting an 
unprecedented number of testing days, grading days, training days, briefing days, debriefing 
days, and professional development days for those so many boring (and, oh well, now; let’s all 
step up and admit it; in modern years pushing everyone toward microwave sensibilities, days that 
were, now, way, way, way out of fashion): old-school-style, every-single-day, tediously-repetitive 
classroom days.*†

Slowly, painstakingly and “boringly” educating actual students?  
In years dedicated to the magic of silver-bullet solutions:
Well, hadn’t that become sort of...irrelevant? 
After all, as had recently become the national mantra, it was unquestionably not the 

students but, so very unmistakably, their school-score-proven bad teachers – those so many old-
fashioned intransigently slothful, union-protected employees who, so scandalously and 
stubbornly, continued their efforts inside low-score-producing schools – who had actually failed.  
And if (oh, but wasn’t this transparent; wasn’t this obvious) the most compassionate action 
expected under the modern-day aegis of a statistical accountability would entail the immediately 
inflexible retraining of school-score-identified bad teachers?  

Well, it was just too bad, but a direct, daily, teacher-to-student instruction would simply 
have to give way.º

With the ever louder promotion of a no-excuses liability; with the widely generated 
promise of stepping up and getting smarter; with the loudly proclaimed intention of standing for 



children and putting them first (apparently by unconcernedly leaving them almost completely out 
of the equation) – the school-score labeled bad teachers of modern days received such an 
impressive amount of innovative attention that, in fact?  More and more frequently, with a 
previously scheduled planning day here, and an added national holiday there, entire weeks might 
pass with no explicit student-centered instruction at all. 

As the always growing number of self-proclaimed, hugely-expensive educational experts 
evidently understood: To get past the problem of a low-income, culturally-different achievement 
deficit?  

You simply eliminated the act of education itself.
My; talk about a true reform genius.

*Forced into interactions with group upon group of reformers, I have often tried to point out that, for each of us in 
the room; for each and every well-educated, middle-class-to-wealthy person seated together in this effort to 
“progressively” discuss methods for “fixing” our “broken” system – well, for each person in the room, the old-
school traditional approach based upon an all-student-inclusive, every-single-day boringly uninterrupted and 
rigorously contiguous lesson-and-lecture-based pedagogy had so obviously done its job.  Why, then, were we always 
so quick to suggest that in order to “fix” low-income buildings, we must aggressively deny politically 
disenfranchised children this very same, and clearly advantageous, formula?

†What if, conjecture holds, the old-days public school system has never in fact been broken?  What if, as a long-
term statistical evidence actually illustrates, the pre-NCLB traditional public school system had been steadily 
producing an every-year-improving performance?  What if it is not, actually, the public school system which has 
been broken, but the social system: A modern-day us/them social system now ever more able to produce an 
increasingly segregated and ever more educationally debilitating poverty?

ºIf we believe that there is any truth behind the axiom that “a body in motion tends to stay in motion while a body at 
rest tends to stay at rest,” then how have we gotten to that place where we now allow our low-income schools to 
endlessly interrupt a rigorously protected and contiguously daily instruction?  How is it that we now expect an 
academic superiority from students who are whimsically called away from a regular instruction (in modern days 
simply by means of an impersonal don’t-talk-back email) for make-up testing, alternate subject tutoring, class 
meetings, early sports release, college visits, field trips, auditorium presentations, disciplinary actions, infirmary 
appointments, program interventions, restitution meetings, class photographs...ah, well; in a nation where eduction 
apparently happens by magic, and “boring” is considered to be a perfectly good reason for minimizing academic 
efforts – the list goes on. 


